Tips for the Instructor

Introduction
Welcome to a five-day course on “Understanding and Using Demographic and Health Surveys.” This course was designed for the African Network for Strategic Communication in Health and Development (AfriComNet). It was developed by ICF International (www.icfi.com) and the Johns Hopkins Bloomberg School of Public Health Center for Communication Programs (JHU/CCP) (www.jhuccp.org). The development of the course was funded by the United States Agency for International Development (USAID).

This course is part of a certificate program in Strategic Communication for Health and Development with a Special Emphasis on HIV and AIDS. The course will be offered at several universities in sub-Saharan Africa. 

Audience
This course is intended primarily for undergraduate or graduate students in African university programs who are specializing in health and social development studies. It is also intended for government and non-governmental program managers working in health and development who would like to update their skills and knowledge in using DHS surveys. 

Prerequisites
· Basic university course work in social sciences

· Skills in arithmetic, including computing fractions, percentages, and averages

· Interest in public health and development
Goal
The goal of this course is to introduce potential users to the DHS and help them use DHS results in their schoolwork and professional work. 

A secondary goal is to enable developers of health communication campaigns to improve the way they analyze, design, and develop materials and interventions by learning how to interpret and use data from the DHS.
Overall Course Objectives 
By the end of this course, participants should be able to:

· Describe the DHS and other national surveys supported through The DHS Program
· Describe how DHS surveys are carried out 

· Define common statistical and public health terms used in the DHS

· Correctly read and interpret DHS tables and figures

· Describe types of information collected about HIV and malaria in the DHS

· Identify methods for disseminating and using survey results for public health and development programs
Organization of the Course
This is a five-day course designed in modular form. Each module includes an Instructor Guide, PowerPoint presentation, handouts, pre-test, and post-test. 
If you plan to use all of the modules in the course, following the existing order is recommended. However, any of the modules can be used individually and adapted as needed. You can use specific modules to meet learners’ needs. If they need information on indicators, for example, you can use Module 3. If they need information on what surveys are and what the DHS is, you can use Module 1. Pre-tests and post-tests provide sample questions for each module. The instructor is at liberty to use all the test questions or pick and choose among questions. 

A suggested daily agenda follows this introduction. It estimates how much time each session might take, but the time given is approximate. Depending on the level and competence of the participants, you may want to increase or decrease the time allocated. Use your best judgment to determine this. 
How to Use This Course
The course includes eight modules, each of which is divided into sessions. The average session lasts one to two hours. Course materials contain both the content as well as methods to present it. The course is designed to be participatory, because participants learn better when taking an active role. 
Each module requires some preparation on the instructor’s part; this is listed at the beginning of the Instructor Guide for each module. Some activities have accompanying handouts that should be photocopied for participants. All of the PowerPoint presentations have accompanying notes that can be found in the Instructor Guide or in the PowerPoint electronic files. 
To tailor the course to the needs of your participants:
· Familiarize yourself with the entire course prior to conducting any sessions. Although the content is scripted, it is better to put it into your own words. You know your students best; reading through the material and anticipating their potential questions can help ensure that the sessions move smoothly. Feel free to use the margins in the Instructor Guide and handouts to write additional notes to yourself.
· Decide which questions you will use for the pre- and post-tests for each of the eight modules.
· Prepare materials beforehand for activities. Most require no more than flipchart paper and markers, but some activities also require index cards, masking tape, extra paper, scissors, or a basket or a container of some sort.
· Make a “Question Box” or “Suggestion Box” available to participants throughout the duration of the training. (You can use a plain or decorated cardboard box with a slot in the top.) Encourage participants to write down any questions they have and drop them in the box. Assure them that there is no such thing as a “dumb question.” Giving participants an opportunity to ask questions anonymously can help you address any concerns promptly and appropriately. Check the box daily, and address any questions submitted on the following day. 
· Have a sheet of flipchart paper known as the “parking lot,” where you write down issues that you do not wish to address immediately but that require further discussion and clarification. Cross off each issue as it is handled or resolved.
· The course is designed to be as interactive as possible. The curriculum includes many different ways to do this. However certain activities may need to be modified based on the number of students in the classroom.  

The course materials are available in both soft (electronic) and hard copies. Feel free to adapt the materials to suit the needs of the participants.
This course is based on the following premises:

· Participants are responsible for their own learning.

· A collegial relationship among participants and between participants and the instructor is crucial.

· Feedback from the instructor guides participant learning.

· Feedback from participants provides valuable information about how well learning is taking place.
· People differ in their learning styles and the additional knowledge and skills they need to learn.
· The instructor should be able to present information effectively using interactive techniques, facilitate small group activities, and maintain a positive learning environment. 
· Classroom activities are the beginning of learning and not the end.
While effective facilitation may be an art, several key insights and principles can be drawn from experience:
· Effective discussion takes place in an atmosphere of trust.
· Material learned in-depth with heart and head stays. Broad-based lists of facts, techniques, and theories tend to fade. Thoroughness and depth compensate for the sacrifice in breadth.
· Participants learn best when they are actively involved: they learn by doing.
· Learning is a team activity.
Setting the Tone for the Course
As all good instructors know, setting an appropriate tone is one of the most important tasks in creating an effective learning environment. That environment includes both the physical setting and an atmosphere of collegiality and safety. Physically, the classroom is best arranged so that participants can work in groups at tables, rather than in a traditional classroom style with rows of individual desks facing front. 
Participant-centered learning: This course has been designed with a participant-centered orientation. When participants feel their needs and concerns are being addressed, they are more interested and engaged in learning. The participant asks, "What's in it for me?" or "How does this help me?" As the instructor, you should look at the course from the perspective of the participants and how it benefits them. Be open to their needs and make adjustments to help them as the training unfolds. 
Status: Probably the most important element in setting the tone for the course is helping participants leave their status at the door. Every participant—including the youngest and the oldest, men and the women, the shy and the outgoing—must feel that their contribution to the learning process is necessary and wanted. Encourage participants to enter the course as people ready to learn from each other, ready to gain new insights, and ready to take away new ideas. It is difficult to achieve this openness and sharing if participants are worried about status, rank, and hierarchy. It is up to the instructor to model that everyone is here to share and that there is no place for status in a true learning environment. This issue is more relevant for participants who are already in the workforce than for university students, although gender issues certainly apply to both groups.
Making it your own: Good curricula are dynamic and should always be reviewed prior to each use so that you can adapt them to the specific needs of each set of participants. The curriculum should be fluid; the instructor should not read from the text notes verbatim. Be sure to set aside enough time to prepare for each module by reviewing the materials carefully and thoroughly. The curriculum provides as much information as possible, but it is up to you, the instructor, to make it your own, to be committed to learning the material, and to become a resident expert for the class. Please add your own experience, stories, and complementary content to enhance the learning for participants.

Important Advice: Some sessions may be relatively long or challenging, so it is important to recognize when participants need a break. Use your discretion to decide when to conduct energizers to keep your participants engaged; this will help ensure the success of the course. A wide variety of energizers and warm-ups can be found in the Annex. 
Good luck and enjoy the course!

Proposed Daily Agenda (times are approximate)
	
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	8:00-10:00
	Word of welcome 

official opening

Module 1 Pre-test

Module 1: Introduction to DHS (4 hours, 45 min.)
	Module 3 Pre-test

Module 3: Indicators and the DHS (4 hours)

	Module 4 (continued)

Module 4 Post-test 
Module 5 Pre-test


	Module 6 (continued)
	Module 7 (continued)

Module 7 Post-test

	10:00-10:30
	Nutrition break
	Nutrition break
	Nutrition break
	Nutrition break
	Nutrition break

	10:30-1:00
	Module 1 (continued)
Module 1 Post-test


	Module 3 (continued)
Module 3 Post-test

	Module 5: Understanding DHS Tables and Figures (3 hours)
	Module 6 (continued)
	Module 8 Pre-test
Module 8: Disseminating and Using Data for Change (4 hours)

	1:00-2:00
	Lunch
	Lunch
	Lunch
	Lunch
	Lunch

	2:00-4:00
	Module 2 Pre-test

Module 2: Basic Statistics and DHS Terms for Understanding DHS Data (2.5 hours)
	Module 4 Pre-test

Module 4: Conducting a DHS (3 hours)
	Module 5 (continued)
Module 5 Post-test 

	Module 6 (continued)

Module 6 Post-test 
Module 7 Pre-test


	Module 8 (continued) 

	4:00-4:15
	Nutrition break
	Nutrition break
	Nutrition break
	Nutrition break
	Nutrition break

	4:15-5:15
	Module 2 (continued)
Module 2 Post-test 
	Module 4 (continued)

	Module 6 Pre-test

Module 6: Collecting Data on HIV/AIDS in National Surveys (4.5 to 6.5 hours)
	Module 7: Collecting Data on Malaria in National Surveys (3 hours)
	Module 8 (continued)

Module 8 Post-test 

	5:15-5:30
	Daily evaluation
	Daily evaluation
	Daily evaluation
	Daily evaluation
	Final evaluation


The modules take varying lengths of time to complete. You may end a day halfway through a module. It is  a good idea to do an “Eyes and Ears” activity (see Annex) to start each day. This can help participants process and recall important concepts from the day before. 








PAGE  
Understanding and Using Demographic and Health Surveys
i
Tips for the Instructor

